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Plenary Material 
The move toward standardisation: Quality and accountability


in European and American Higher Education

Standards of assessment as quality control in US higher education
In the US, ‘accreditation’ is the dominant, market form of quality assurance in higher education.  One of the many institutional accrediting bodies, the Middle States Commission on Higher Education publishes 14 standards of excellence that their member institutions should follow in order gain and maintain accreditation.  Standards 7 and 14 deal specifically with the assessment of student and institutional outcomes.  Taken from their publication Characteristics of excellence (2002):  

Standard 7: Institutional Assessment

The institution has developed and implemented an assessment plan and process that evaluates its overall effectiveness in: achieving its mission and goals; implementing planning, resource allocation, and institutional renewal processes; using institutional resources efficiently; providing leadership and governance; providing administrative structures and services; demonstrating institutional integrity; and assuring that institutional processes and resources support appropriate learning and other outcomes for its students and graduates.

Standard 14: Assessment of Student Learning

Assessment of student learning demonstrates that the institution’s students have knowledge, skills, and competencies consistent with institutional goals and that students at graduation have achieved appropriate higher education goals.

The State University of New York at Albany is a public (state) research university, a unit of the State University of New York, offering baccalaureate, master's, and doctoral degrees and certificates.

The “Albany Model” [of outcomes assessment and thus, quality assurance] has been instrumental in guiding the assessment efforts of many other post-secondary institutions, particularly in the public sector. It is data-driven, and its purpose is formative, not summative. The model seeks to relate the college experience to pre-college characteristics, and it also underscores the importance of relating the classroom and related student experiences (i.e., academic, social, and personal) to student satisfaction and success. 
These assessment efforts have given the University a rich array of evaluative databases, including student opinion surveys, cohort studies, and alumni studies.  Study results have helped to inform a variety of innovations and improvements to the University’s educational program. (MSCHE, 2002) 

Question

How does this process resemble International Standards Organization (ISO) type certification? (Consider that a US college need not be accredited/certified by the accrediting body or the US Department of Education in order to function, but the attainment of accreditation in a market cluttered with educational providers of vastly varying degrees of quality is desirable for many reasons.)  What are the implications of accreditation in Europe? 
Task

Read 
Stensaker and Harvey (2006) Old Wine in New Bottles? A Comparison of Public and Private Accreditation Schemes in Higher Education. Higher Education Policy, 19, 65-85.
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